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The Teachers for a New Era Initiative

Interim Progress Report - Year Four
Activities and Accomplishments to Date

1. CSUN applied their “Working Conceptualization of Effective Teaching” to all TNE activities this year.  It was discussed in every department in the College of Education and was aligned with the Teaching Performance Expectations (TPEs) required of credential candidates.  Arts and Sciences work groups used it in their work on PCK and it helped to shape our induction program.  

2. Advances in data collection were achieved as we neared completion of the data warehouse.  Technical processes were completed, including a process for cleaning LAUSD data and preparing year-specific files of individual pupil records linked to CSUN-prepared teachers.  An on-line internet-based process for recording student teaching and field work evaluations was developed and used, providing departments with data on their candidates.  We begin Year Five with a data warehouse that can support our research efforts efficiently and effectively.

3. CSUN solidified a partnership with the California State University Deans of Education that offers great promise in extending the impact of our work beyond our campus.  The Deans designed a project, linked to TNE principles, to identify approaches, timelines, and essential resources for developing a comprehensive culture of evidence that will inform and improve CSU’s teacher preparation programs.  This project, supported by campus, CSU system, and TNE funds, will be completed in Year Five.

4. We continued to collect evidence of candidate learning (both direct and indirect) and used it to change courses and programs. Surveys of content knowledge in science courses for students preparing for K-5 teaching demonstrated a significant increase in content knowledge of candidates following each science course, and identified areas for improvement in course instruction.  Assessment in math classes for elementary teaching confirmed that students in sections focused on PCK had about a 5 point gain in scores on a common final over students in other sections.   

5. Our two Teachers in Residence (one in the Math Department and one in the English Department) were a great success, teaching courses, helping department faculty understand issues in K-12 pedagogy and school sites, collaborating on research projects, and mentoring prospective teachers.  On this basis, CSUN plans to institutionalize a rotating Arts and Sciences Teachers in Residence program.  We continued our institutional commitment to Teachers for a New Era Faculty Fellows by hiring one additional tenure-track faculty in Geography and two 3-year lecturers in science (Chemistry and Biology), all to begin in Fall 2006.  

6. A qualitative study, conducted by our external evaluators from SRI, compared the experience of candidates at our clinical sites with that of candidates in other pathways.  Candidates at the clinical sites emphasized the importance of mentorship relationships, the opportunity to work extensively in groups, and familiarization with the school setting.  These attributes correspond with what we already identified as the successful elements at school sites where we had developed cohorted programs for part-time students.  The binding factor appears to be the nurturing relationship of CSUN with K-12 faculty.  Thus our work this year will focus on transitioning to expand those features at more sites. 

7. We completed an organized data matrix for a large scale study of pupil learning growth and contracted with the Center for Research, Evaluation, Standards and Student Teaching (CRESST) to develop and pilot two models for analyzing teacher and pupil data.

Work Plan and Timeframe Alignment

Our work in Year Four was guided by several overarching project goals: to disseminate and operationalize a CSUN model of what constitutes good teaching based on direct evidence of candidate learning and K-12 pupil achievement; to focus on evidence and its impact on our programs and the ways in which we assess performance; to develop a plan that builds toward project scale-up and sustainability; and to insure that all work builds coherence and convergence.   Activities proposed in the Work Plan were for the most part completed, although data analysis continued on into the final months of the grant year.

1. Decisions Driven by Evidence

· Assigned one member of the Evidence Work Group (all of whom have research methodological skills) to each of the other work groups to assist in designing research that is valid, reliable, and compatible with the data warehouse and the overall TNE evidence plan.

· Prepared the Master File of LAUSD 1999-2003 data on pupils taught by CSUN-trained teachers for use in HLM/VAM analysis: grouped related variables, eliminated unnecessary fields, added an identifier for individual teachers from the CSUN database, prepared year-specific files in which each record has a unique pupil and teacher ID, and added a range of information on the CSUN-trained teachers from the campus’s databases.

· Continued work on the data warehouse:  Based on the data-requirements analysis completed in 2004-05, we loaded biographic, demographic, and academic data from our PeopleSoft Campus Solutions student information system into the newly constructed data warehouse structure.  In order to store student teaching and fieldwork evaluations in the warehouse, we converted hard copy forms into electronic formats and used this on-line internet-based evaluation system in the College of Education as well as the Health Science and Kinesiology departments.  The data were extracted and loaded into the data warehouse.  Summary reports for Fall 2005 data were generated and distributed to evaluators, students and departments.  Departments are now discussing and acting on the evidence provided in the reports.

· Conceptualized a unified Evidence Plan that builds on our pilot results and is organized into three major studies – a quantitative study of pupil learning growth, a qualitative longitudinal study assessing candidate knowledge, skills and performance, and a qualitative longitudinal study assessing new teacher knowledge, skills and performance.  The qualitative studies will be a series of mixed-methods studies that will help to contextualize the quantitative work.

2.   Engagement with Arts and Sciences

· Conducted a pilot study to assess the feasibility of comparing success in teaching subject matter with undergraduate preparation – either participation in the approved subject matter major (Liberal Studies) or in another academic major.  Results confirmed the feasibility of a larger study to be done in Year Five.

· Assessed the success of sections of math for teachers that emphasize a focus on Mathematical Knowledge for Teachers, finding significant gains in two courses.  Student scores will be used to plot future growth as they progress through methods and student teaching.

· Piloted a second secondary math field experience course to give secondary math majors teaching experience.

· Developed a rubric for Social Science Knowledge for Teaching and conducted interviews with CSUN faculty and the CSUN credential recipients to assess the success of the rubric in addressing critical elements of their teaching practice.

· Undertook a survey of high school students (1823 respondents), community college students (600 respondents), high school science teachers (17 respondents) and community college science faculty (28 respondents) to assess attitudes about careers as high school science teachers and develop recommendations for recruitment.  Findings point to a significant lack of information about teachers, the career of teaching, and how to become a teacher for both high school and community college students.

· Assessed use of technology in teaching and learning kinesiology from the perspective of both faculty and teacher candidates. Faculty pointed to financial resources and limited training as barriers to implementation of technology, while candidates identified limited training and lack of confidence as their most important barriers.

· Analyzed 50 student teaching assessments of elementary candidates by university supervisors for attention to subject matter content, subject-specific pedagogy, and ELL strategies.  The sparse reference to these important elements was reported to the department and has prompted Year Five activities to develop guides for university supervisors in these areas.

· Collaborated with community college instructors at several feeder colleges via real-time distance technology to articulate course activities for our course in math for elementary teachers.

3. Teaching as an Academically Taught Clinical Practice

· Conducted a reading mentorship program at the elementary clinical site: of nine pupils, 50% gained at least one grade level in reading, 13% gained in word recognition and 14% gained in fluency.

· Conducted a half day mentor teacher workshop with 47 teachers from our clinical site network focused on implementation of our document, “Conceptualization of Effective Teaching.”

· Developed the concept of professor-in-residence through the assignment of a CSUN Elementary Ed faculty member to teach sixth grade (half time) at our clinical site and develop a set of roles and responsibilities for future use.

· Developed a draft document of attributes and principles of effective clinical practice based on experience at the clinical sites to inform research at the clinical sites in Year Five.

· Produced A Handbook for Master/Cooperating Teachers:  a collaborative project that came out of the CSU TNE Partnership and involved faculty from four CSU campuses.  The handbook will be refined this year by campus groups, pursuant to adoption by each campus.

· Developed a professional development site plan for Northridge Academy High School through the efforts of the TNE Clinical Site Committee, CSUN Student Teaching Coordinators, and departments at CSUN.

· Included faculty from NAHS in Schools Attuned training (Center for Teaching and Learning) with monthly follow-up at NAHS with a CSUN Special Ed. faculty member.

· Developed and administered to faculty a survey of professional growth activities included in CSUN credential classes, and collected student responses to the CSU Exit Survey questions referent to professional growth experiences.  Data are still being analyzed.

· Joint Induction/MA program was approved at all levels in the curriculum cycle and Lesson Study Design syllabus and two program assessment instruments were developed. 

· Developed action research teams of a CSUN faculty partnered with a high school faculty to conduct specific research projects to understand the benefits of this type of collaboration between university and K-12. 

Changes in Staffing/Funding

 There were no changes in the staffing of the TNE project in this year.  The Provost (Academic Affairs) supplemented the CSUN annual matching contribution of $185,000 with $67,489 for program administration (supplemental salary for Project Manager and Project Consultant) and $5,818 for participation in TNE work by mathematics faculty.

Programmatic or Administrative Problems

1.  We continue to discuss issues of sustainability and scale.  Our clinical sites encompass a tiny fraction of both the candidates and pupils we work with in our teacher education programs.  As we isolate attributes that have an impact on teacher and pupil learning, we need to find a way to replicate experiences at our most successful schools across the wide network of schools we work with.  Adequate funding is only one aspect of sustainability; size and scale of the enterprise is another.  Nonetheless, we look ahead to Years 5 and 6 with confidence.  The university has set aside funding for an ongoing TNE office beyond the grant, we have annualized funding for qualitative and quantitative studies, and we have a sufficient number of TNE faculty lines such that we can redeploy faculty effort to suit our changing mission.

2.  Federal and state policy affect our ability to move the TNE agenda forward.  In lieu of systematic collection of evidence of pupil learning, we face a proliferation of standards and testing at the state level which both absorb our time and resources and inhibit any movement toward a unified approach to addressing the problems of pupil learning.  Locally, the recent change in the role of the mayor in the Los Angeles Unified School District coupled with a new, as yet unnamed, superintendent raises questions and concerns for us with regard to both our partnership activities and our close relationship with the school district. 

3.  Sustaining partnerships with other institutions – our Los Angeles basin CSU campuses and our feeder community colleges – remains a challenge, even more so when TNE support is gone.  The interest is there, but competing on-campus priorities are numerous.  We have found shared issues among CSU campuses that are sufficiently salient to attract the attention of administrators and faculty.  Last year faculty from three campuses produced a manual for Master/ Cooperating Teachers that will be refined this year on each campus pursuant to adoption.  Community Colleges present a greater challenge – institutional priorities, structural differences, and the relative “invisibility” of students preparing to be teachers at community college all affect our ability to develop meaningful connections outside the normal transfer offices.

Budget and Time Constraints

1.   We have experienced significant budget and time constraints in developing our large-scale study of teacher preparation and pupil learning.  Ultimately, we contracted with external researchers to assist us in defining and conducting our large quantitative study.  As we prepare to offer the Ed. D, we anticipate hiring additional faculty. This will partially address the issue of campus-based expertise in handling large data sets of this type, but it will not be sufficient to relieve us of the expense of external consultants.

2.  As we increased our emphasis on research involving direct evidence this year, we found it necessary to adjust our timeframe.  Annual data collected at the end of the academic year was analyzed during the summer and subsequent fall.  Therefore, instead of annual reports based on completed work, we found ourselves with incomplete results for the annual report, and late in planning the work and budget for the following year.  We can now see that a five year project has laid the foundation to extend our studies into Years Six and Seven using carry-over funds.

Plans for Year Five

In year five, we are focused on answering specific research questions:

· Does teacher preparation program pathway affect pupil achievement?

· Do new teachers practice the pedagogy they have been taught?

· Does subject-specific pedagogy improve teacher candidate learning and effectiveness?

· Does the Liberal Studies pathway to subject matter knowledge improve the application of subject matter in student teaching as measured by the TPEs (Teacher Performance Expectations)?

· What attributes of clinical sites are associated with both candidate learning and performance and pupil achievement?

· In what ways does clinical site experience enhance candidate learning and performance?
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