RENEWAL SUBMISSION FROM CSUN

A.  Describe what is new or different about the institution’s teacher preparation program as a result of the work to date under TNE.

CSUN’s implementation of the three design principles has changed both the campus culture and individual programs:  

Design Principle A:  Decisions Driven By Evidence:

In 2002, the Evidence Group on Pupil Learning changed CSUN’s approach to data utilization and collection from ad hoc to philosophical and systematic. First, members researched the dispositions, knowledge, and pedagogical skills of good teaching and wrote A Working Conceptualization of Good Teaching. After that, they determined the pupil-learning data needed to establish good teaching. They also designed assessment plans to gauge the performance of student teachers and practicing graduates. Then, they gathered information on current practices for measuring pupil learning (like LAUSD’s DataWorks, which calibrates pupil learning with curriculum standards) and on new models such as value-added assessment. A team met with Bill Sanders of SAS in North Carolina to review the relevance of his methodology for our work. We are discussing other value-added measurements with LAUSD before deciding on an approach. 

Finally the Evidence Group designed A Framework for Conceptualizing Data Needs, which specifies the evidence that identifies good teacher preparation pathways, effective teaching, and pupil learning.  We are conducting two pilot studies to determine the links between teacher preparation pathways and K-12 pupil learning. The quantitative study examines inputs such as teacher preparation courses and student performance indicators, and the qualitative one examines pedagogical strategies and student behavior.   Findings will enable us to modify the Framework and prepare for a longitudinal study of these connections. We have designed and are building a data warehouse to integrate CSUN information on teacher candidates, pathways, indicators of pupil learning from LAUSD, and teacher performance during induction.

Design Principle B:  Engagement with the Arts and Science:
More than 85 arts and sciences faculty are engaged in TNE. Six subject- matter study groups examine curriculum strands, pedagogical content knowledge (PCK), and pedagogy across math, social science, English, science, kinesiology, and fine arts.  Faculty from CSUN, K-12, and the community colleges, as well as credential students, attend workshops and presentations by experts in discipline-specific pedagogy.  CSUN faculty are implementing PCK.  For example, the Math Study Group is developing activities and curriculum to cultivate a deep understanding of fundamental mathematics for future multiple-subject teachers, rather than requiring additional advanced math classes.  This approach is being assessed with instruments by Deborah Ball and Heather Hill (Learning Mathematics for Teaching Project).

Such engagement has changed campus culture. The hiring letters for the six TNE faculty (dedicated.5 time to TNE) specified, with the departments’ consent, project responsibilities that would fulfill tenure and promotion requirements. The performance reviews written by chairs, faculty committees, and deans on these and other faculty who contribute to TNE evaluate their accomplishments as suitable for professional advancement.

CSUN faculty discuss PCK with peers. Arts and sciences faculty collaborate with K-12 colleagues to rethink their role in the clinical supervision of new teachers.  CSUN has received support from the W.M. Keck Foundation to hire K-12 teachers for one- or two-year residencies in English, Geography and Mathematics.  These residencies will bridge the gap between theory and practice by bringing the practices of the K-12 classroom to faculty in arts and sciences. 


Arts and sciences faculty also are examining whether General Education broadens the perspective of future teachers. Focus-group interviews of teachers have provided data on their perceptions of the value of GE for their preparation.  A pilot study to assess teacher candidates’ disciplinary knowledge, using standardized questions from the state-approved examination, is underway.  The study will identify variation in disciplinary knowledge, which will be correlated with pathways through GE. 

Design Principle C: Teaching As an Academically Taught Clinical Practice Profession:

The LAUSD/CSUN clinical partnership is a network of three clinical sites (Langdon Elementary, Sepulveda Middle, and Monroe High), each with a Director from LAUSD and two Liaisons from CSUN (Education and Arts and Sciences). They work with selected teachers to design a system of mentoring teacher candidates. Additionally, a pilot cohort of fourteen credential candidates is taking all required courses in the teaching lab that the Sepulveda principal dedicated for the project

The clinical network also includes CHIME Charter Elementary, a CSUN demonstration site, and the newly opened LAUSD Valley New High at CSUN. Valley New High offers faculty, especially from arts and sciences, an opportunity to experience actual high school classrooms. All of the sites except Valley New High serve undergraduates in subject-matter programs or blended credentials for early-field experiences. 
We are developing a residency/induction program for beginning teachers in their first two years.  They will progress in cohorts through four seminars that will be team-taught by education, arts and sciences, and K-12 faculty.  New teachers will build upon the individual learning plans from their preliminary credential program; these plans map progress through the standards, content areas, and teaching strategies. As teachers undergo formative assessment by a site designee and a CSUN teacher, they will develop an individualized residency plan that is attuned to the California Standards, focused on professional dispositions and skills, and contextualized by ethical and administrative responsibilities. Teachers will be introduced to a virtual professional development center, to which they will continue to have access after they complete the program. A substantial portion of the degree requirements will be applied to a residency/Master’s degree. 

B.   What evidence documents the accomplishments or milestones you have described in response to Topic A? 

Design Principle A:  Decisions Driven By Evidence:

1. Working Papers: 
a. Working Conceptualization of Good Teaching.
b. Framework for Conceptualizing Data Needs.
2. Strengthened research capacity through:

a. Appointment of a full-time analyst for the data warehouse.

b. A project plan for the data warehouse.

c. Appointment of faculty specialists in research methodology.

d. Qualitative and quantitative pilot studies testing methodologies for a longitudinal analysis of teacher preparation and pupil learning.
3. Partnerships that strengthen our research capacity:

a. The program evaluation and research branch staff of LAUSD is assisting with the pilot studies and providing data to CSUN TNE and the CSU Chancellor’s office. 
b. Consultation with SRI on the data warehouse, including working with other TNE sites (e.g., Stanford).

4. A change in the review teacher-education curriculum that requires internally driven changes to be based on evidence.

5. CSUN TNE-sponsored mini-grant competition for research projects.

Design Principle B: Engagement of Arts and Sciences:
1. Over 140 CSUN faculty are involved in the work of TNE: 85 from arts and sciences, 55 from education, and at least 20 part-time faculty from across the disciplines.

2. Hiring letters specify TNE responsibilities.

3. Performance evaluations of faculty who work to varying degrees on TNE register the effort as suitable for professional advancement.

4. A comprehensive review of pedagogical content knowledge by arts and sciences and education faculty, as well as K-12 partners:

1. Working Paper: Working Conceptualization of PCK.  

2. Bibliography of PCK in the disciplines.

5. Data collected on variation in GE experience: 

· GE pathways and their impact on subject matter knowledge. 

· Students’ perceptions of the value added by GE. 

· Development of a pilot instrument to measure variation in teachers’ disciplinary knowledge related to GE pathways.

6. Math Study Group grants:

· CSU Chancellor’s Grant for an assessment-based computer-tutoring system for number sense and algebra.

· Preparing Mathematicians to Educate Teachers (PMET) Grant – Infusing PCK in mathematics courses.

· PMET Grant – Development of web-based database for student misconceptions in mathematics.

· CSUN Beck Innovative Teaching Grant – Peer coaching between math and education faculty members. Revised course syllabi based on evidence collected by the Math Study Group: Math Early Field Experience and Math Capstone courses.

7. Inclusion of PCK in subject matter programs submitted to new state standards. 

8. W.M. Keck Foundation grant for teachers-in-residence in English, Mathematics, and Geography.
9. Arts and sciences faculty as liaisons at clinical sites.
10. Faculty from eight arts and sciences departments collaborate with Valley New High School faculty on curriculum and pedagogy.

11. Revised curriculum for prospective teachers developed in mathematics, geography, Chicana/o studies, English, history, and geology.

Design Principle C: Teaching as an Academically Taught Clinical Practice Profession:

1. Characteristics of schools as clinics based on best practices and state/national standards. 
· Working Paper: Schools as Clinics.  

2. Establishment of five clinical sites:

· Langdon Elementary School.  

· Sepulveda Middle School.  

· Monroe High School.  

· CHIME Charter Elementary School.  

· Valley New High School. 

· Development of criteria for teachers on faculty appointments and appointment of five teachers-in-residence in education.

· Working Paper:  Defining Teachers on Faculty Appointments.
3. Design for a pilot cohort of credential candidates to do all courses at the clinical site, and an assessment plan.

4. Design for a residency/induction program, with documents:

· Professional Development Needs of Beginning Teachers Identified through Focus Group Interviews.

· Salient Features of Effective Teacher Residency/Induction Programs.

· Course outlines and syllabi for the required seminars.

5. Design for blended induction/Master’s degree programs.

6. Professional development program design:
· Document: Development of Professionalism Embedded in Teacher Education Programs.
C.   Explain clearly and in specific detail what you will do under each TNE design principle in Years 4 and 5.  Provide similar information about three of the topics listed under issues to be addressed jointly. 

Design Principle A:  Decisions Driven By Evidence

Area 1 – Drawing Upon Research:

1. The data warehouse will provide information necessary for decisions driven by evidence: 

a. First phase in Year 3 documents business requirements, creates the data warehouse, and moves data from existing stores. 

b. Second phase in Year 4 inputs student-teaching data and deploys access tools for users. 

c. Subsequent phases in Year 5 and on will develop operational systems and discover/repair incomplete data.

Area 2 – The Role of Pupil Learning:

2. Based on findings from the pilot studies of teacher-preparation pathways, their impact on pupil learning, and a review of value-added approaches, we will conduct a large-scale longitudinal study.  Then, a sustainable model for evaluating teacher-preparation programs will be designed.

3. These changes will follow:

a. Monitoring data about teacher effectiveness, as measured by pupil learning.

b. Collecting “in-stream” evidence of good teaching as students progress through teacher-preparation pathways.

c. Using these data and measures to evaluate teacher-preparation programs and pathways.

d. Using these data and measures in the assessment plans/evaluations of teacher candidates.

Design Principle B: Engagement of Arts and Sciences:

Area 1 – Subject Matter Understanding:

1. Each subject-matter study group (math, science, English, social sciences, the arts and kinesiology) will: 

a. Examine PCK for both multiple-subject and single-subject preparation. 

b. Conduct workshops with experts in disciplinary pedagogy.

c. Collect evidence about what subject-matter and credential pathways result in strong teacher preparation.

d. Based on a-c, recommend changes to departments.

e. Identify faculty to be trained for and participate in supervision of student teachers.

2. Reciprocal peer coaching grants will be offered to teams of subject-matter and education faculty to promote changes in pedagogy.

3. PCK will be incorporated into field experiences:

a. A committee of K-12 teachers and arts and science faculty will configure the assessment of PCK in field experiences and recommend activities and curriculum.

b. Workshops will be held to disseminate this understanding of PCK for supervisors of student teaching.

Area 3 – GE:

4. The elements of successful GE experience will be identified. 

5. Evidence of the relationship between GE and disciplinary content knowledge will be compiled.

6. Advisement models will be developed that minimize time to degree and build from what we learn about the pathways.

7. Should the Lumina Foundation, which requested our interest, select CSUN to pilot the Collegiate Learning Assessment, we will run longitudinal analyses of the value added by GE, to complement the pathway study.

Design Principle C: Teaching As an Academically Taught Clinical Practice Profession:

Area 1 – Pedagogy:

Reciprocal inquiry groups of arts and sciences, education, and K-12 faculty will extend their discussions from literacy to culturally responsive pedagogy.

Area 2 – Schools as Clinics:

1. We will continue to develop the clinical sites and use that experience to change our teacher-preparation programs:

a. The Study Group at Valley New High School will plan academy activities and curriculum for grades 10-12, as well as literacy development in content areas, professional activities for school faculty, and systems for mentoring new teachers.

b. We will improve mentoring systems based on evidence from all participants and from the application of the NCATE Guidelines for Professional Development Schools to the clinical sites.

c. We will pilot a cohort teacher-preparation model at Monroe High.

d. We will seek additional opportunities for arts and sciences faculty at the sites.

 Area 3 – Teachers on Faculty Appointments: 

2. Expansion of teachers-in-residence appointments in arts and sciences and education.

Area 4 – Residency (Induction)

3. Complete the development of the curriculum and portfolio guidelines for the program.
4. Document the development of approximately 250 new teachers who begin the program in fall 2006; establish and monitor their individualized residency plans.
Area 5 – Preparation of Candidates for Professional Growth:

5. Expand the elementary education research forum, sponsored by the College of Education, to include secondary and special education.

6. Expand the virtual professional development center to serve graduates in elementary, secondary, and special education.

Issues:


Because Northridge is a "minority majority" campus, diversity suffuses our approaches to literacy, numeracy, pedagogical content knowledge, and technology. Teacher effectiveness and ultimately pupil learning depend on developing abilities to negotiate linguistic and cultural difference. 

Issue: Literacy/Numeracy:

CSUN is addressing literacy and numeracy across the curriculum, including partnerships with community colleges.  In numeracy, we are piloting curriculum changes and developing assessments to improve pathways in lower-division courses and GE. This work will change subject-matter and pedagogy coursework by the end of Year 5.  We are expanding our emphasis to literacy and anticipate a similar trajectory.

Every TNE disciplinary study group continues to address literacy and numeracy in order to build these skills across the curriculum.  We are addressing literacy/numeracy at the clinical sites, too.  At the Valley New High School, we will implement literacy development in grades 10, 11, and 12.  The most recent faculty hire in secondary education is a specialist in the teaching of reading at the secondary level. Teachers-in-residence will be housed in English and Mathematics, assisting us to develop the skills of our university students and understand issues in K-12 pedagogy.

Issue: Pedagogical Content Knowledge:

Our campus has emphasized PCK in all three design principles. The arts and sciences Study Groups developed a working definition of PCK, and it is built into new subject-matter and credential programs. Our conceptualization of “good teaching” recognizes the role of subject-specific pedagogy as both a form of teacher knowledge and as part of a teacher’s thinking process.  Building on our definition of “good teaching,” CSUN will continue to define PCK in mathematics, science, social science, English, kinesiology and the arts. We will incorporate and assess PCK in the curriculum and teacher candidates’ performances.

Issue: Technology:

We no longer have a single course requirement in technology for credential candidates.  Instead, case studies about the use of technology in teaching and technology resources for educators infuse the subject-matter and credential programs.  

In Years 4 and 5, we will participate as a site for a technology study by the University of Illinois at Chicago’s Center for the Study of Learning and Instruction and Teacher Development. We will learn how beginning teachers’ knowledge of technology is linked to variations in the learning experiences and organizational contexts of their teacher- preparation programs. We also will learn how teacher candidates’ learning, program experiences, and organizational contexts compare against frameworks that describe the characteristics of powerful learning environments, in which technology supports teaching and learning.  This study will help us to assemble strategies for the integration of technology and pedagogy.  

We already have the infrastructure to explore technology in enhancing teaching.  University classrooms are connected to the classrooms in Valley New High School, and the College of Education has become a completely wireless facility.

D.  Describe partnering activities to date and specific plans for partnering in Years 4 and 5 (include appropriate budget details in the budget document and the budget narrative).

Los Angeles Unified School District:  The residency/induction program is the joint effort of CSUN faculty, LAUSD educators, and UTLA representatives.  The TNE group working with the Valley New High School has a similar composition.  We have partnered with LAUSD at the clinical sites, from supervising student teachers to forming reciprocal inquiry groups and seminars. The data warehouse will include data on pupil performance from LAUSD, to link teacher preparation with pupil learning. We are in conversation about including a value-added measurement in the collaboration. Also, we will investigate a collaboration in which K- 12 faculty receive continuing-education/professional credits for training to be a student-teacher supervisor at a clinical site

California State University System:  The TNE Institute, March 30, 2005, brought us together with the Chancellor’s Office, CSU Los Angeles, CSU Dominguez Hills, and CSU Long Beach to explore partnerships under TNE principles. The meeting yielded agreement to form an LA Basin consortium in which:

1. Cal State LA leads an effort to coordinate research methodologies and data collection.

2.    Dominguez Hills leads the effort to formulate an agenda for arts and science involvement.

3. Long Beach coordinates efforts on policy development for clinical sites.

We meet again the second week in May.

Community Colleges: Our community college partnership has concentrated on numeracy.  Further, community college faculty participate in all our subject-matter study groups, and we surveyed 900 community college students about their pathways toward teaching careers. Based on that research, we are piloting curriculum changes. We have met with deans from LA Pierce, LA Valley, and LA Mission Colleges to explore a formal partnership.  We meet in May with faculty and deans from the community colleges to develop the partnership in mathematics.  By the end of 2005, we will have a plan to include literacy.  

E.  Discuss strategies and actions toward sustaining TNE at your institution.

This list demonstrates the breadth and depth of CSUN’s commitment to TNE:
· CSUN has already committed $1,091,000 to the TNE endowment. 

· TNE faculty positions will increase from six positions to twelve over the next six years. 

· The TNE project director will become permanent within the Provost’s Office when the grant ends.

· The programmer for the data warehouse similarly will be funded permanently, as will the warehouse.

· The $1,000,000 from the Michael D. Eisner gift will help sustain our research into pupil learning and assessment.

· A fund-raising plan is under development by University Advancement to sustain TNE initiatives.

· The MOU between CSUN and LAUSD commits CSUN and the Valley New High School to develop collaborative relationships that include a clinical site and professional development for both K – 12 and CSUN faculty.

· The virtual professional development center provides a permanent source of professional support for our graduates.

· New hiring guidelines require justifications for faculty positions to address contributions to teacher education.

· The five clinical sites will be maintained as a permanent part of our teacher preparation program.

· The arts and sciences and education faculty hired during the TNE project with specific TNE-related strengths will help to sustain a culture of commitment to a campus-wide approach to teacher preparation 

· Grant programs out of central Academic Affairs under the Provost’s Office are now aligned with the TNE three principles.

· The residency/induction program will be approved and submitted for accreditation.
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