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Introduction

The W.M. Keck Teacher-in-Residence (TiR) Initiative at California State University, Northridge (CSUN) was implemented to develop a model for incorporating effective experienced K-12 teachers into the academic departments of the arts and sciences.  The W.M. Keck Foundation funded the project as a complement to CSUN’s participation in the Teachers for a New Era (TNE) Initiative.  The concept of teachers being employed by universities engaged in the preparation of teachers is one of the elements of the TNE Initiative.  The long-range goal of employing K-12 classroom teachers in a formal capacity at the university is ultimately to better inform subject matter coursework and the related field experiences required of prospective teachers by drawing upon the knowledge and experiences of outstanding practicing classroom teachers. 

Cal State Northridge was honored to be selected by the Carnegie Corporation of New York (Carnegie) six years ago to be one of the four initial institutions participating in the groundbreaking Teachers for a New Era Initiative.  The first institutions included Bank Street College; California State University, Northridge; Michigan State University; and the University of Virginia.  Seven additional institutions were invited to participate the next year.  They were Boston College; Florida A & M University; Stanford University; University of Connecticut; University of Texas, El Paso; University of Washington; and University of Wisconsin, Milwaukee.  These eleven universities invited to be partners in the consortium were to work over a five-year period of funding to create and disseminate new models of more effective approaches to the education of teachers.  Carnegie asked that K-12 educators be included on TNE teams at the local campuses as partners whose insights would be useful and desirable.
CSUN traditionally is recognized as one of the largest public university teacher preparation institutions in California.  Annually CSUN recommends more candidates for credentials than any other California State University (CSU) campus, and more than all of the University of California (UC) campuses combined.  With a student body of approximately 35,000 at CSUN, about 8,000 of our students are future educators (teachers, school administrators, school psychologists, school counselors, etc.) or are current educators pursuing additional studies.  In delivering courses, historically the Michael D. Eisner College of Education at CSUN has effectively included on its faculty as part-time instructors classroom teachers with advanced degrees.  Over the past several years the college has employed a few of them full time on a yearly basis as teachers-in-residence.  This has not been true of other colleges at CSUN.
Teacher education programs at CSUN are viewed as a responsibility of the entire campus.  Our arts and sciences departments cooperate with education faculty on program development and continually work to become more knowledgeable about how they can strengthen their departmental courses required of preservice educators.  But, these departments had never considered the concept of a TiR, nor had they involved K-12 teachers in their program deliberations.  Therefore, in the spirit of TNE, we convened a focus group meeting from the arts and sciences departments  to discuss the possibility of a TiR program within their colleges.  The focus group embraced the idea of a TiR and recognized the added value this type of colleague could bring to the specialized content studies required of future educators.  The focus group brainstormed a wide variety of possible roles for the TiR, and the mutual benefit of such an appointment to both the university faculty and the K-12 faculty selected.  It was agreed that several departments would experiment with the TiR element of TNE if funding became available.

TNE itself represents the Carnegie Corporation of New York’s commitment to translating twenty years of research and public discussion about education, much of it funded by Carnegie, into a program of educational reform.  Three principles and a variety of elements were identified by Carnegie that it believes are essential to substantive teacher education revision.  First, TNE reform must be driven by evidence, especially evidence of K-12 pupil learning and the value added by instruction provided by the classroom teacher.  This concept had not been systematically studied through educational research to any great extent before the advent of TNE.  Hopefully, teacher education programs should be able to use data on pupil achievement to link K-12 pupil learning in the K-12 classroom to a teacher’s performance, and then link that information back to specific areas of a teacher education program.  Through the use of such data, there could be a better understanding about how teachers are successfully supporting pupil achievement and where classroom instruction could be improved.  Likewise, these data could be traced to teacher education programs to identify areas of the teacher education curriculum that need strengthening.  CSUN has partnered with the Los Angeles Unified School District (LAUSD) to develop a system of gathering evidence relative to K-12 pupil learning to assess the effectiveness of CSUN’s respective pathways to a credential in California.
A second principle of TNE is the full engagement of arts and sciences faculty in the education of aspiring teachers.  Reportedly, one of the reasons CSUN was selected as a participant in TNE was because our arts and sciences faculty were known to collaborate extensively with education faculty in an effort to strengthen the ties between subject matter and pedagogy.  Under TNE these collaborations have been enhanced and we continually explore ways to further engage the faculty from the disciplines with education faculty in an ongoing and meaningful manner.  

The third design principle guiding TNE is the concept of teacher education as an academically taught clinical practice.  In the 1920’s Carnegie funded a project to reform the model used to prepare physicians.  The model they created in this project 80 years ago is still in use today and focuses on supervised practice in “teaching hospitals” during the physician’s internship and residency.  This same approach could be applied to teacher preparation programs with “teaching schools” and a formal two year residency for beginning teachers.

CSUN study teams have worked to address strategies for each of these design principles with the accompanying elements.  The principles and elements were subdivided and a study team was assigned to each.  All teams consisted of education, arts and sciences, and K-12 faculty.  One of the TNE elements addressed by CSUN was to hire effective veteran teachers from K-12 as TiRs, not only in the Michael D. Eisner College of Education, but also in departments of the arts and sciences.
The W.M. Keck Partnership
CSUN invited the W.M. Keck Foundation to partner with us to explore a TiR model in the arts and sciences as a means of collaboration between K-12 and the university.  Through the W.M. Keck Teacher-in-Residence Initiative, we hoped to gain insights into possible ways to further bridge the gap between theory and practice in subject matter programs as well as to strengthen collaborations among K-12 faculty, education faculty, and arts and sciences faculty.  The expectation was that we could learn how such relationships could assist in leading to a new generation of teachers who would be better prepared in both content and pedagogy to support pupil success in the K-12 classroom.  We strongly suspected that having K-12 teachers work with arts and sciences faculty would prove to be both valuable and viable.  Further, the W.M. Keck Teacher-in-Residence project could provide us, and others, with a way of exploring and assessing prototypes of meaningful involvement of K-12 teachers in subject matter programs for future teachers.  While there seemed to be a wide range of possibilities being generated on how to incorporate the experience of a TiR within the arts and sciences, our task was to find the most effective ways, and to disseminate such information throughout CSUN and to sister TNE universities and beyond.
Specifically, CSUN proposed that
· Three departments in the arts and sciences each would take advantage of the talents of a W.M. Keck Teacher-in-Residence to inform its subject matter program for prospective teachers.  One department would have the same TiR for two years of the project while two additional departments would each have a TiR for one year.  These appointments would give the opportunity to assess the most beneficial activities and roles of the TiRs across different types of departments with available funding.
· Ten departments were to be involved actively on a W.M. Keck Teacher-in-Residence Advisory Committee (Advisory Committee).  Both the TiR and TNE committees could discuss and explore possible options for activities and roles for K-12 teachers over the lifetime of the project. 

· Fifty faculty members from arts and sciences departments teaching courses required of aspiring teachers were to participate in workshops led by the TiRs during the project.

· Other colleges and universities would be given information about the W.M. Keck Teacher-in-Residence Initiative and a paper would be written about the initiative for presentations before national educational associations and to be placed on the CSUN TNE web page.
We wanted to bring the best and brightest of K-12 teachers to the university to participate in the W.M. Keck Teacher-in-Residence Initiative.  As part of the selection process, we chose to focus on teachers certified by the National Board for Professional Teaching Standards (NBPTS).  This initial decision was made because some administrators believed that such recognition would provide more face validity for the teachers to arts and sciences faculty.  But, more importantly, our graduates who had become National Board Certified (NBC) teachers reported that the process was one of their most valuable professional development experiences, and it raised them to a new level of professionalism in the way they view the practice of teaching and the impact that teachers can have on learning.  CSUN was one of the first universities in the nation to recognize the value of the NBPTS certification process and has strongly supported the process for many years by providing advanced study that mirrors the artifact development required by the NBPTS.  Our experience with NBC teachers led us to believe that these teachers would have the necessary maturity to work well in an arts and sciences environment.
As the selection process began, we came to learn that either NBC teachers were not available in certain content fields or sufficient funding could not be found to attract them.  Most LAUSD NBC teachers are on a twelve month contract and are senior faculty with salaries far in excess of what was available in the grant.  We found that salaries and fringe benefits of NBC teachers in Los Angeles are well beyond the salary range of comparable university faculty.  After the university augmented the salary of each TiR, we were able to attract both NBC teachers and other talented and experienced teachers into the project who had all the attributes of the type of K-12 professionals we were seeking. 

When we started the project at CSUN, we did not have a set vision for how the TiRs would become involved within the disciplines.  They might teach, supervise student field placement in the discipline, and/or engage in formal and informal discussions with university faculty about the realities of teaching in today’s urban classroom.  We wanted department faculty to engage in the project and determine activities for the TiRs that they felt would be most appropriate.  The Advisory Committee, which was composed of deans, chairs, and faculty from the arts and sciences and education, met with the TiRs throughout the project to discuss their experiences and to explore further opportunities for TiRs to contribute to their respective departments. 
Perceptions Regarding the Teacher-in-Residence Initiative at CSUN

As the TiR Initiative evolved from a concept to implementation, a series of questions seemed most relevant to both the Advisory Committee and faculty directly involved in the project.  
Included were the following:  
  1.  What were the proposed and actual duties and responsibilities of the TiR?

2.  What collaborative activities were undertaken between the TiR and university 
     faculty?

3.  To what extent did the TiR facilitate bridging the gap between theory and 
     practice?

  4.  What were the beneficial aspects of TiR involvement in the arts and sciences?

                          5.  What change was made in the department programs as a result of the TiR


        Initiative?

  6.  What were the challenges of the TiR Initiative?
                          7.  What recommendations might guide future TiR activities?

Interviews with deans, chairs, faculty, the Advisory Committee, and TiRs were conducted to gain insights into these questions.  As might be expected with any experimental activity, responses were mixed, redundant, and sometimes contradictory.  Following is a summary of the responses:
Duties and Responsibilities  
Each of the three departments that participated in the W.M. Keck Teacher-in-Residence Initiative followed university policy respective to filling temporary faculty positions.  Therefore, a position description was written by the department and approved by the college dean, the Office of the Provost, and the Office of Equity and Diversity.  These job descriptions were advertised locally (since we doubted anyone outside the immediate area would apply for a nine month position), and they were posted on the university website.  Each description included position expectations, required qualifications, preferred qualifications, range of responsibilities, and the application process.  

The advertised positions were similar since each college followed the format that had been developed and used many times by the Michael D. Eisner College of Education for teachers-in- residence.  Also, the three departments shared their descriptions among themselves.  Hence, all position descriptions included teaching undergraduate classes, collaborating with university faculty, and enhancing departmental relationships with K-12 schools.  Other expectations included advising, supervision, curriculum development, research, grant development, professional development, and participation in the TNE project.  No department listed anything that was unusual or uniquely applicable to its own content or field of specialization.  Interestingly, once hired, the three TiRs’ actual assignments turned out to be quite different from one another.  One TiR simply taught multiple sections of an undergraduate course and collaborated with a single professor on a research project while the other two TiRs were given more comprehensive, but not necessarily similar, duties.  
Decision making regarding what the job responsibilities of the TiR would be and in which activities he/she would participate varied across the three departments and colleges.  In one situation, a faculty member who had extensive experience with the TNE Initiative chaired an ad hoc committee, which, in consultation with the department chair and faculty, defined the TiR’s duties and responsibilities.  The list was reviewed at a department meeting and by the college at a TiR meeting held by the dean.  The TiR was then able to negotiate from the list as well as supplement it.  In another department a small committee of faculty discussed possibilities.  When the department chair subsequently met with the TiR, the chair asked the TiR for ideas.  Ultimately, together the chair and TiR determined the job responsibilities.  In the third department, the dean gave a general charge to the department chair who then had flexibility to interpret the charge and assign job responsibilities to the TiR.

These disparate approaches left the TiRs with divergent perceptions about the decision making process.  One appreciated the flexibility that had been built into the process, while another was left with the impression that the department was not sure about the TiR position; that is, the department appeared to lack focus.  It seemed dysfunctional, leaving it unknown if the department was just trying to fill in units, or whether the department truly wanted a TiR.  Another TiR appeared to be complacent with the notion that the department chair had envisioned what the job responsibilities would be.

Collaboration

The manner in which the TiRs collaborated with either arts and sciences faculty or faculty in education depended upon how they were assigned, who assigned them, how they were mentored, the particular characteristics of the department in which they worked, and the schedule faculty followed in that department.  Therefore, interaction with university faculty was quite different for each TiR.  

One TiR had virtually no formal interaction with faculty outside the department and only limited interaction within the department.  Another TiR team taught with university faculty to provide a practical voice reflecting the reality of teaching subject matter in the K-12 classroom.  A third TiR reviewed the curriculum in one of CSUN’s undergraduate blended teacher education pathways to ensure that we are providing the most effective educational program.  Two TiRs gave workshops for faculty both inside and outside their departments and met with faculty groups throughout the university.  They also helped in the process of student field placements in schools.  All three had the opportunity to be involved in research with at least one arts and sciences department professor, while one TiR worked on a small research project with a faculty member in the Michael D. Eisner College of Education.  All TiRs were also involved in revision of teaching in certain courses.  One TiR had the initiative to take departmental colleagues to local schools to help them better understand the context in which teaching takes place in today’s classrooms.
Some university faculty simply had no interest in the TiR Initiative and made no attempt to engage the TiRs.  But, scheduling and similar structural issues (e.g., commuting and lack of central office locations) were as much accountable for limited interaction as were attitudes.  We had anticipated some behavioral difficulties because of differing educational cultures, but we did not fully appreciate the difficulties that everyday structural barriers would present.
Working with education faculty was not the primary objective of the project.  One TiR had no contact with faculty in education while the other two had some interaction, although it was limited.  Faculty in education were overly cautious in an effort to avoid the appearance of interfering with a perceived arts and sciences initiative while some arts and sciences faculty did not want education faculty to influence the TiRs.  Such sensitivity and territoriality probably interfered with the potential for intercollege and intracollege collaboration that was afforded by the TiR Initiative.  When collaboration with education faculty was found, it involved limited discussions and research into aspects of the undergraduate Integrated Teacher Education Program (ITEP).  However, it must be noted that education and arts and sciences faculty have quite different schedules since most education courses are taught in the late afternoon and evening while arts and sciences faculty, for the most part, teach in the morning and afternoon.
Bridging Theory and Practice

It was difficult for most respondents to cite examples where the gap between theory and practice had been bridged during the TiRs’ tenure.  All three TiRs claimed they brought theory and practice together in the classes they taught and that students evaluated them highly on the practical real-world examples they offered.  One department cited the value of the TiR demonstrating to college students how to teach subject matter to middle school pupils.  Another example was the way in which the TiR was able to help students begin to approach textbooks from the viewpoint of teachers.
Several faculty in one department visited the classes of the TiR.  They videotaped the TiR and then together with the TiR analyzed the TiR’s teaching.  These faculty are now videotaping themselves and using the tapes as a starting point for discussion.  
Another TiR gave a presentation to both part-time and full-time faculty as well as students on strategies for bridging the gap between high school and college instruction.  In a different workshop led by two TiRs, arts and sciences and education faculty reflected on the content and theory taught at the university against the reality of the culture and structure of K-12 schools.  As a result of team teaching with one TiR, the professor altered her instruction and the types of assignments she now gives her students.

TiR Involvement
Students aspiring to be teachers were the true beneficiaries of the initiative and were most positively impacted by the TiRs.  This was the unanimous opinion of deans, chairs, faculty, and the TiRs themselves.  Students reported that they viewed the TiRs as role models and as effective mentors both inside and outside classes taught at the university.  Each TiR met individually with students during office hours and often informally where they provided help regarding class assignments.  TiRs were approached for career counseling, providing insights into what it is like to be a teacher, and to write letters of reference.
Each TiR was able to model effective teaching, give practical insights into the profession, and answer questions which the CSUN professors were not prepared to do.  TiRs also helped students find suitable field placements.  Each of the TiRs received very high teaching evaluations from students.  Especially important to students was the ability of the TiRs to bring relevancy to both theory and practice.  TiRs reported that some students have continued to stay in contact with them.

The co-teaching experience of one TiR proved to be a particularly effective involvement of the TiR since it put the TiR on an equal footing with the department faculty, giving the TiR the professional respect deserved.  Videotaping the TiR’s teaching and analyzing it was also cited as a meaningful way to work with a TiR.  One TiR was praised for finding field placements for students.  Another was viewed as making a long lasting effect through the interaction the TiR had with faculty.  The workshops given to both arts and sciences and education faculty were thought by one TiR to be an effective way to make use of the TiR’s time in the department.  Lastly, one TiR collaborated with a faculty member on a research project, making arrangements for CSUN professors to gather data at local high schools.

Although all three teachers were very pleased with the TiR experience overall, some believed there were missed opportunities.  While one TiR found a small portion of the department faculty to be receptive to the TiR concept, a larger portion appeared to question the appropriateness of having a K-12 educator in the department.  The TiR’s impression was that individuals in the latter category seemed not to view the TiR as a fellow professional.  Consequently, only a handful of faculty took advantage of having the TiR in that department.  One dean made the observation that the department and college did not involve the TiR effectively.  They could have done more and will do so the next time they have the opportunity to employ a TiR.

It was anticipated that departments would periodically address the progress of the TiR Initiative at regularly scheduled meetings.  This did not turn out to be the case.  Hence, it is difficult to give a full picture of the impact, or lack thereof, of the TiRs in the respective departments.  Some departmental faculty reported they were positively affected, while others had no contact with the TiRs.  Some department faculty voiced outright their resentment of the presence of a K-12 classroom teacher.

Two departments believed the TiRs contributed greatly to refocusing particular courses and that the TiRs helped some CSUN faculty to more fully appreciate and better understand what K-12 teachers encounter in their daily teaching activities.  Some faculty also believed they gained insight into what they should be assisting future teachers to know and be able to do.  Some university faculty even identified specific changes they made in their own courses as a result of interaction with the TiR.  They, too, were now able to help students understand more concretely the relationship between what they were learning and what they eventually would be teaching to K-12 pupils.
One chair stated that the department was able to take the first important steps in bridging the gap between our university conception of a specialized discipline (e.g., one solely devoted to teaching the content at the K-12 level) and the actual multidisciplinary tasking regularly imposed on K-12 teachers (e.g., serving as content coaches, special project supervisors, sponsors, etc.).  This understanding lays out the prospect for the eventual development of new, interdisciplinary, “integrated” courses that more realistically and comprehensively address the needs of aspiring teachers.

A few faculty thought that having a TiR helped to keep teacher education on the radar screen of the department, or at least in their own individual conscience.  Others were not open to the TiRs and actually refused to meet with them.  Some, in retrospect, wished they had engaged the TiRs more, but the project had ended before they appreciated its importance and potential.  Nonetheless, there is a general belief among some faculty in some departments that university faculty now have a better understanding of what classroom teachers do, and the TiRs have a better understanding of what university professors do.
Change

In proposing the W.M. Keck Teacher-in-Residence Initiative, we at CSUN hoped that the change among department faculty would be profound when they interacted with competent, confident, and successful K-12 teachers.  We thought the compelling insight and extensive experience of the teachers would quickly win the admiration of the university faculty.  We soon learned that we had underestimated the omnipresence of a university culture and structure and the consultative manner in which innovation occurs.
Predictably, documented changes within the three departments were minimal because change is generally slow in a university setting.  Collegial decision making is deliberative, inclusive, and dependent on evidence as well as tradition.  The TiRs were present for such a short period of time, only two or four semesters.  This was not long enough to effect the cultural changes that are necessary to promote programmatic revision that could be debated, adopted, and implemented.  For example, one TiR reviewed and informed the content of the exit interview required of students seeking subject matter clearance for a teaching credential.  The TiR helped to identify specific aspects of the summative assessment that are no longer relevant to secondary school education.  Consequently, the department’s subject matter committee currently is in the process of reshaping the summative assessment, so that students also may engage in the type of research they will have to do as K-12 teachers in the classroom.  In another department, because of the TiR’s experience with secondary school students, the subject matter advisor is altering and refining the academic advisement offered to prospective teachers.  Two departments reported that, as a result of the TiRs, the way in which they teach several basic courses is being changed, but no content was altered that needed to go through the curricular committees.  One faculty member even reported that the insights of the TiR into plagiarism completely changed his view of the topic.

The major change for many university faculty came in the area of university attitude towards the profession of teaching and K-12 teachers.  The presence of the TiRs kept the issues of K-12 before the faculty and raised their awareness of schools.  The TiRs stimulated talks about teacher preparation and the role arts and sciences could play.  Several TiRs reported that it took some time, but in the end they believed that many arts and sciences faculty finally came to accept them and appreciate what they could offer in a university setting.
Challenges

It was obvious to everyone that the university culture and the K-12 culture are quite different.  Many faculty understood the mutual interdependence of the two cultures and the difficulty of finding synergy between them, while a few faculty saw no need or benefit in having K-12 faculty join their departments in any fashion.

Getting support for the TiR program from department faculty, many of whom were initially resistant, proved to be challenging.  It was difficult for some faculty who recognize CSUN as a university, not a normal school, to accept the notion that there is a legitimate, important, and viable role within an academic department at the university for an experienced K-12 classroom teacher.  The value of what a veteran classroom teacher can bring to a group of faculty with doctorates in their respective fields of study was less than transparent.  In particular, it was a stretch for some faculty not directly involved in the subject matter programs to fully recognize how secondary school pedagogy and best practices could help to enhance their own teaching in any content area. 
Another challenge that merits serious attention is the acclimation of the TiRs to an unknown culture, in this case the culture of higher education.  With no defined guidelines for the TiR program and no set schedule of how to spend one’s time, the TiRs, who are accustomed to working under a structured bell system, initially felt lost and experienced some discomfort with what appeared to be an unwelcoming environment.  No one realized how time consuming it would be for the TiRs to access what all other faculty on campus readily access – an I.D. card, a parking permit, an email account, a library card, etc.  These routine items became problematic due to the process that had to be followed to employ school district personnel; the TiRs could not be classified as faculty.  As one TiR put it, “the teacher-in-residence does not feel like a person.”

The TiRs’ length of tenure proved to be a challenge as well.  A one-year position is viewed as a transient one, which ultimately results in the TiR being viewed as a visitor.  Since it takes time to acclimate to the job responsibilities and to the department culture, a TiR position that continues for two years is thought to have greater potential to yield positive results.  

Finally, some believe the greatest challenge we face is sustaining the TiR program, especially since it is now viewed by many as a valuable program.  Having repeated interactions with TiRs on an ongoing basis can take faculty to another level of understanding regarding how best to benefit from all that the classroom teacher brings to the department and college.

Recommendations

Much was learned from the TiR Initiative as was clearly evidenced by the numerous recommendations offered by all interviewees for this paper.  Overall, the program was rated as desirable, with the three departments and three colleges indicating they would like to continue the program with the caveat that they would do things differently the next time.  Their recommendations suggest they would benefit from having another opportunity in the very near future to employ a teacher-in-residence and build upon the foundation that is now in place.  
Wholeheartedly and unanimously the TiRs said they would recommend the teacher-in-residence position to fellow K-12 colleagues.  They would advise their peers to take advantage of this excellent opportunity to participate in a new and intellectually stimulating environment.  It is important for future TiRs to give thought to what their goals would be during their tenure as a TiR so they could align them with the TiR job responsibilities formulated by the department.  Also, aspiring TiRs should be prepared to create their own agenda in order to gain the most from their experience.  They would be wise to expect the culture in higher education to be different than the K-12 culture and accept that it will take some time to acclimate to it.  
This final TiR recommendation resonates with recommendations made by others.  TiRs should begin the experience by listening carefully, establishing good communication with the department chair and faculty, and taking as many opportunities to work with faculty as possible so there can be a two-way exchange.  The TiR then becomes a resource to the department; faculty learn from the TiR’s classroom experiences and attempt to bring their courses into closer harmony with what teachers face on a daily basis and with what teachers wish they had learned when they were in college.  While faculty desire to have their research and practice become more informed by the TiRs’ practice and theories, they hope that by providing a stimulating intellectual environment, the TiRs would be inspired to engage in scholarly collaborations with the faculty.

Recommendations the TiRs made for the departments primarily focused on job responsibilities and interpersonal relationships.  TiRs need clearly articulated job responsibilities that are known with enough lead time to afford careful planning.  They implore department faculty to respect them as professionals and agree to disagree.  TiRs need assistance in navigating the system for the basics – parking pass, email account, library card, I.D., etc.  Finally, a two-year assignment is recommended so that all involved parties will benefit maximally from the TiR program.
Faculty, department chairs, and deans echoed several of these recommendations for departments.  TiRs need to be oriented to the program, mentored, and assisted in establishing a network of colleagues.  One suggestion included the idea of identifying a TiR “point person” in order to alleviate the initial isolation the TiR may feel.  TiR duties and job responsibilities must be clearly defined prior to the start of each semester.  It would be helpful for departments to define their goals for the year ahead and identify areas in which they hope the TiR can contribute.  Another recommendation is that each department forms a TiR committee that holds ongoing meetings with the TiR.  Should activities evolve that require committee members to invest considerable time, these faculty should then adjust and lighten their workload on other committees and department activities.  The chair of the committee might receive a one-course reassignment for leading the department’s understanding of the TiR program and any grant application designed to sustain the program.

All departments should conduct the search for a TiR following the same process that is used to hire a lecturer, thereby ensuring involvement at all levels – faculty, department chair, and dean.  The initial involvement of faculty is critical to the success of the program.  Faculty want to be clear on the purpose of the program, multiple ways in which to interact with the TiR (presentations made by the TiR, department meetings, one-on-one, etc.), and potential benefits of having a TiR in the department.  Furthermore, TiRs should be encouraged to have more contact with education faculty.
According to the TiRs, it would be helpful if the college would facilitate their participation by introducing them to faculty, including them in meetings, and showing them around the campus.  One TiR recommended that funding for the TiR program should be secured prior to offering the position so that the TiR does not have to become entangled in the financial aspects of the program.

Deans clearly articulated the role they need to take prior to the arrival of a TiR; it is essential to meet with the department chair and faculty to discuss the purpose and expectations of the program.  For the program to thrive, it must be embraced by faculty.  TiRs must be welcomed into the culture of higher education and provided with well defined guidelines.  A faculty member who is respected by fellow faculty should be selected to serve as a strong advocate for the TiR.  The faculty advocate needs to be recognized for this role in the retention, tenure, and promotion process.  The dean can serve as an advocate as well.  One suggestion was for the dean to give the TiR a charge and then follow through by calling for regular updates from the TiR.

Additionally, deans recommended that great care be taken in the selection of a TiR.  The individual who is experienced and open to becoming part of the university culture will be well received by the faculty and benefit from the program.  A TiR orientation is required, and a one-year TiR assignment is too short.

Summary and Observations  
The W.M. Keck Teacher-in-Residence (TiR) Initiative was undertaken to complement CSUN’s participation in the Teachers for a New Era (TNE) Initiative of the Carnegie Corporation of New York.  The Carnegie project suggested that outstanding teachers are skilled clinicians who can contribute to the education of prospective teachers in formal ways in the higher education setting.  Through some appropriate process of selection, experienced excellent teachers should be recognized as faculty colleagues along with other teacher educators in higher education.  Some form of qualified faculty appointment may recognize their status, e.g., clinical faculty, professor of practice, or adjunct professor.  Faculty in the Michael D. Eisner College of Education recognized this years ago and have employed K-12 teachers-in-residence for many years.  However, such full-time appointments had never been attempted in departments in the colleges of arts and sciences throughout the campus.

We believed that one way we could strengthen further program offerings would be to bring effective veteran teachers from K-12 to our arts and sciences departments in order for content faculty to better understand the duties, skills, and the intellectual strengths of K-12 classroom teachers.  Working with arts and sciences faculty, these K-12 teachers could provide insights to bridge the gap between theory and practice in subject matter programs as well as further strengthen active collaborations among K-12 faculty, education faculty, and arts and sciences faculty.  This could enable arts and sciences faculty to better know how to prepare the next generation of teachers to be well prepared in their content knowledge that would enhance student success in K-12 classrooms. 

As might be expected, the outcomes of the project were mixed.  Overall, everyone directly involved in the TiR project found it to be meaningful.  University faculty became more aware of the complexity of teaching subject matter in K-12 schools, including standards, testing, scheduling, parent demands, and other constraints usually not found in university teaching.  Some believed having more knowledge about K-12 schools improved how they related to their own students’ needs.  TiRs stated they grew professionally and had come to better understand the role of university faculty.  It was the general consensus that having a TiR teaching prospective teachers in arts and sciences classes was the single most important and effective component of the W.M. Keck Teacher-in–Residence Initiative.  The TiR to students was an insightful role model who could counsel them and give them direct knowledge of teaching and learning in public K-12 schools.

But, not all was positive.  Some university faculty did not believe that K-12 teachers belonged in the university because they did not have the in-depth preparation or knowledge to effectively teach at the post-baccalaureate level.  Therefore, some negative factors were purely attitudinal on the part of university faculty.  However, others were structural, such as conflicting schedules, lack of formal meetings, and even the separation of the offices of faculty, departments, and colleges.  Also, there was some inadequate planning with respect to hiring, assigning, mentoring, and fully incorporating the TiRs.  Furthermore, there were changes among administrators, both deans and chairs, who initiated the program and those who implemented the program.
Nonetheless, success outweighed challenges.  As a result, the university intends to continue a teacher-in-residence program funded out of the base budget of the university.  This is possible through focused funding from the Office of the Provost.  Also, departments can use their own base funding to hire a TiR.  One position already has been funded in the College of Science and Mathematics and others are being considered in the College of Humanities and the College of Social and Behavioral Sciences.  In addition, the Provost allocated a TiR position to the Department of Special Education in the Michael D. Eisner College of Education.  This commitment by the Provost and respective colleges clearly demonstrates the success of the program.  The university’s budget is generally tight, and every college is in need of additional positions to accommodate its ever expanding student population.  Therefore, when the Provost supports the expenditure of a portion of the base budget for TiR positions at the request of the deans and chairs, it confirms the effectiveness and far-reaching impact of this program.

As many of us suspected from the outset, faculty in the disciplines of the arts and sciences had limited understanding of the role of K-12 teachers and their knowledge and skills.  But, because of this project, more university faculty in the disciplines have come to understand better the complexity of the role of K-12 classroom teachers and also to respect the intellectual and teaching skills of those teachers who served as a W.M. Keck Teacher-in-Residence.  Most significantly, many arts and sciences faculty recognized that these TiRs are not just three exceptional teachers, but they are representative of the many competent classroom teachers throughout our geographical region.  Many university professors came to appreciate the knowledge and skills of experienced K-12 classroom teachers.
In addition, some university faculty better understood the day-to-day teaching expectations of teachers and the multitasking nature of how they are expected to teach content.  For example, a typical social studies teacher does not just teach a single area such as history, but also must command economics, geography, political science, sociology, and many others.  

At the same time, the TiRs gained insight into the importance of in-depth specialization in a field.  They also recognized and appreciated the demands university faculty face, as well as the contributions that can be made by educators at all levels of education. One TiR has gone on for further study working on a Ph.D. and another has remained at CSUN as an instructor.  The third TiR has returned to the high school classroom with a strong interest in being a teacher scholar at the school and teaching part-time at CSUN.  
The W.M. Keck Teacher-in-Residence Initiative at California State University, Northridge was a successful pioneering effort.  Clearly, the project enabled all participants to grow professionally.  The university as a whole learned as well.  We greatly appreciate the support and help of the staff of the W.M. Keck Foundation who were understanding and flexible.  
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